Running head: Secondary Inclusive Classrooms		1
Secondary Inclusive Classrooms		5








Planning Differentiated, Multicultural Instruction for Secondary Inclusive Classrooms
Student name





Institution Affiliation
Professor
Course
Date





Article Summary
“Planning Differentiated, Multicultural Instruction for Secondary Inclusive Classrooms” by Catherine Whitaker and Delinda van Gardener shows how individual components of multicultural education, differentiated instruction, and UDL may be significant in attaining the needs of learners from varied backgrounds in the overall education curriculum.  Over the past few decades, there have been sever developments in the education sector. First, the requirements of the No Child Left behind Act have transformed the focus of educational reform. This is evident in the middle and high school level as a result of the effects of high stakes testing heavy content demand (Van Garderen & Whittaker, 2006). Another crucial development is multicultural education where the increasing diversity of the school populace has inspired numerous districts to establish policies related to multiculturalism. The fundamental principle of differentiated instruction is to systematically plan instructions and a curriculum that aligns with the learning needs and a capacity of every student. 
The authors further explain that UDL is meant to give students a wider range of options to use, access, and interact with learning materials.  Its main principles include supporting strategic learning, supporting affective learning, and supporting recognition learning. On the other hand, multicultural education extends beyond curriculum and instruction to consider modify every element of learning (Van Garderen & Whittaker, 2006). Its ultimate goals is to enable learners to acquire the skills, acquaintance, and attitudes required in the modern racially and ethnically diverse world. To provide a better understanding of the concept, the authors give an overview and example of main aspects of differentiated instruction.
Lastly, the authors contend that so far, enough work has already been done to help instructors in inclusive classrooms to strategize and implement a curriculum for inclusive classes in secondary schools. This is through a Course Organizers and the Unit Planner. The Course Organizer shows the important standards, progress graph, and questions in a particular course while the Unit Organizer helps teachers to plan and show learners what a specific unit entails.
Reflection
The main objective of UDL is to ensure that all students are motivated, purposeful, knowledgeable, resourceful, and goal-oriented in their learning experience (Posey, 2019). It is an important technique since it enables educators to plan to anticipate for all their students right from the beginning of the class. Generally, this approach assists in reducing the barriers to learning by preparing a learning setting where all the needs of students are met. UDL appears differently in every classroom. However some of its common elements include, learners, being able to access resources from the beginning of the class, all students being fully aware of the goal, flexible and intentional choices for all students, and students creating and adapting their learning (Posey, 2019). UDL is founded on three main principles; action and expression, engagement, and representation. 
Most of the time, when we imagine a physics classroom, the picture we have in mind is that of a professor in front of the class, writing on a blackboard, while some learners are briskly taking notes, and trying their best to keep up. At the same time, others are trying to finish the complex problem that they are expected to hand in at the end of the lesson. To allow maximum engagement of learners, professors may use the UDL approach to rethink how they may present the subject outside and inside the classroom. Among the main concerns in physics is the fact that there is an overrepresentation of white, straight, and able-bodied men. This may cause some students who do not fit the mold of how physicists should look to feel as if they do not belong in the class. To deal with this issue, a teacher may incorporate the three tenets of UDL which include numerous ways of engagement, action and expression, and representing of content. Ensuring that all students of different backgrounds can access the course content is a perfect way of communicating that every student is welcomed to learn physics! Ultimately, UDL can be used to reinvigorate the passion that some learners have for physics and ignite curiosity in learners who have just joined the field.
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